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Abstract 
ńharismatic learning is the power to motivate the students, which is especially important in self-regulated learning. The results of 
the critical incident technique used in this study indicate that e-learning technologies do provide some good mechanisms to help
instructors facilitate students' learning and make collaboration easier. Knowledge enhancement by self-regulation of learning is
the preferred characteristic of charisma in the e learning classroom. Students mentioned some of the benefits such as the 
flexibility of the learning schedule, having access to on-line material for review outside of class, and having access to 
comprehensive supporting material for collaborative learning. Collaboration can happen in an on-line forum. Another 
characteristic of charismatic learning is the perception of trust in the instructor which is related to the availability and enthusiasm 
of instructors. The results suggest that in the e-learning classroom context the instructor should work more as facilitators than as 
the sole source of knowledge. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of the Sakarya University. 
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1. Introduction  
Why do we still need a new vision of learning charisma, in relation to the effectiveness of e-learning in higher 
education even though e-learning has been implemented for so many years? Because, although on the surface, new 
technology provides more resources, channels and opportunities for learning, in actuality, it is not easy to transplant 
the new digital learning environment into the traditional one and obtain positive synergy. The advantages of e-
learning have been well discussed in the literature, for example, students who are shy about talking in public may 
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feel better able to express their ideas in an e-learning environment (Francescato, Porcelli, Mebane, Cuddetta, 
Klobas, and Renzi, 2006). Students may also be attracted by the multi-media content of the digital classroom (Swan, 
2004), and they may also have more opportunities to set their own learning strategies (Scriber and Encouraging, 
2013). However, as there is weakness in all human interactions, not mean all students will gain benefits in e-learning 
classrooms. 
Researchers have made efforts to “see” the effects of e-learning. Previous studies have tried to draw a picture of a 
classroom using the dramaturgy theory, with the teacher as the actor, the students as the audience, and the classroom 
as a theater (Halliday, Davis, Ward, and Lim, 2008). Halliday discussed the charisma of the teacher and role of the 
students in the creation of an attractive classroom environment. A charismatic teacher can inspire students to be 
willing to learn, and willing to cooperate with the teachers. Being able to evaluate and plot their learning experience 
is also very important. 
Charm or charisma can also refer to the whole situation and not merely the leader. Based on ten years of teaching 
experience related to engagement in action and reflection upon andragogy theory, Raelin (2006) opposed the idea 
that successful learning is achievable only through reliance upon the charisma of the teacher. He argued that there 
has been too much focus placed on the teacher's charisma, their skills to excite the students to learn. He insisted that 
the greatest learning stimulant does not lie in how well prepared the lecturer is or how timely the feedback they give 
the student. Rather, it has to do with providing an effective-learning environment that encourages students to reflect, 
to construct, to take responsibility for and to accumulate their own learning. Raelin pointed out the importance of the 
idea of focusing on learning. The implication is that a teacher in the higher education system should be more a 
facilitator of knowledge in a community of inquiry. Teaching should thus be the orchestration of learning, rather 
than simple transmission of knowledge from the teacher to the student. A student should have more autonomy to 
learn how to learn and to choose the most appropriate path on his or her own. Also peers should help each other to 
integrate past knowledge, and to accumulate new knowledge. 
Raelin’s ideas remind us of what is at the center of learning. Students may be cognizant that a course providing 
self-regulated learning is much more attractive than one where the teacher is an excellent actor. Raelin's idea of 
putting the charisma back into learning is actually confirmed by flow theory (Killi, 2005). According to Killi, 
challenge is like blood pumped from the heart, bringing motivation for the learning process through cooperation 
with peers, reflection, searching for information, and so on. Learning charisma that comes from the challenge of 
learning itself may provide further stimulus to motivate and satisfy.  
One problem with Raelin’s paper was the lack of empirical investigation. The aim of this current study is to 
observe and measure learning charisma from the student’s perspective in the e-learning classroom. Scenario-based 
data are considered suitable because learning performance is determined by the interaction of many factors, such as 
student background, teacher characteristics, characteristics of the learning content, pedagogical design, and the 
learning environment (Freitas and Olive, 2006). 
Based on Raelin’s (2006) and Halliday's (2006) research, the authors propose that learning charisma may be an 
effective vision to understanding the benefits of e-learning. The aim of the study is to classify student's satisfaction 
in the e-learning classroom and find the learning charisma. The study involves refining the elements of learning 
charisma using the critical incident technique. The purposes are: (1) to find the factors that enhance learning 
charisma; and (2) make propositions for the strategy of integrating e-learning into the traditional classroom. 
2. Charisma and satisfactory factors in e-learning  
Six important dimensions of the variables influencing students’ satisfaction with e-learning are from previous 
studies and summarized in Table 1 (e.g., Sun et al., 2008; Fu, 2010; So and Brush, 2008). The first dimension is the 
learners' character, including students’ self-efficacy and expectations. For example, the learner’s anxiety about the 
use of computers has a negative impact on his/her satisfaction in e-learning. Student expectations of self-regulation 
to gain knowledge in e-learning lead to better performance but might not be related to satisfaction when compared to 
those who do not have expectations (Swan, 2004). The second dimension is the instructors' professionalism and 
attitude. The instructor’s enthusiasm, professionalism, and expressive capability all impacted student satisfaction, 
but there might be a difference between the scenarios in e-learning and those in traditional classes (Sun et al., 2008; 
Fu, 2010).  The third dimension is content design. Based on the technology acceptance model, content that is easy to 
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use and useful is significantly related to students’ satisfaction (Sun et al., 2008).  Here the authors use “easy to 
learn” instead “easy to use” to refer to the learning situation. The technology dimension includes the benefits and 
problems associated with the e-learning platform, such as the flexibility of the learning schedule and strategy, 
accessibility and ease of use of the system, and so on (Scriber and Encouraging, 2013). The assessment dimension 
refers to the diversity and creativity of assessment, such as more personalized assessment (Sun et al., 2008). Last but 
not least is the very important dimension of students’ satisfaction with e-learning is collaborative learning made 
possible by the available technology, such as online the chat room (So and Brush, 2008) 
Table 1. Factors leading to satisfaction with e-learning from past studies
Dimension Definition Examples Source
Learner Learner’s background and 
expectations of e-learning 
1.Learner’s self-regulation 
expectations 
2.Learner’s self-efficacy 
Paechteet al.  
(2010) 
Ke and Kwak 
(2013) 
Kuo et al. 
(2014) 
Instructor Instructor’s capability 
related to e-learning 
Instructor’s enthusiasm (e.g., 
response timelines) 
Instructor ‘s professionalism 
Instructor’s communication skills 
Fu (2010) 
Content design Content usefulness and 
ease of learning 
E-learning course quality Sun et al. 
(2008) 
Liaw and 
Huang (2013) 
Technology Benefits and problems 
with the platform 
E-learning course provides  
flexibility  
Technology quality 
Scriber and 
Encouraging 
(2013) 
Assessment Diversity in assessment Assessment is creative Sun et al. 
(2008) 
Peer Collaborative-learning Collaborative-learning So and Brush 
(2008) 
However, ignoring the interactive effects and studying factors alone as has been done in previous studies does not 
reflect real scenarios. As noted by Swan (2004), the influential variables in learning are interactive, not independent. 
The authors suggest that the reason the interactions have been ignored in most previous studies is because they are 
so complicated, but overly simplifying satisfaction may cause the results to lose some validity. For example, 
satisfaction might come from the interactive benefit of learning strategies, schedules, assessment and collaborative-
learning provided by using the e-learning technology (e.g., Fu, 2010; So and Brush, 2008; Liaw and Huang, 2013; 
Ke and Kwak, 2013; Kuo et al., 2014). 
Charisma, as defined by the Oxford dictionary, is a kind of attraction which can inspire devotion in other people. 
Halliday, Davis, Ward, and Lim considered charisma in the classroom to be a deep ideological value shared between 
the leader and followers (Halliday, Davis, Ward, and Lim, 2008). Usually it is the teacher who plays the role of 
leader in the classroom. An instructor who can inspire students is considered a charismatic teacher. However, 
sometimes students can play the role of leader in commending, helping, or supervising the instructor's teaching. 
Charismatic leadership can also occur among students (friends) who interact frequently, who have similar values or 
perceptions as their leader (Pastor, Meindl and Mayo, 2002). 
Understanding of how charisma is produced is usually context-based, analyzed based on the scene, the symbols, 
and the means of the interaction (such as speech, movement, and facial expression) between the leader and the 
follower. Halliday et al. described a classroom in higher education as being like a lecture theater, with many 
interactions happening between the instructor and the students, and between the students and their classmates. The 
task of a charismatic instructor is to provide sufficient challenge, inspiration, motivation, stimulation, confidence, 
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and understanding to motivate students to learn. On the other hand, the willingness of students to cooperate with the
teachers and the ability to evaluate and select their own learning strategy, are also very important.
Charisma in learning arises from a scenario of interactions between different factors and is not merely be limited
to the leader, Simply preparing a good lecture or giving immediate feedback is not enough. Raelin argued that 
charismatic learning means that the instructor should provide an effective environment for students to accumulate
knowledge. Based on this premise, the teacher is the facilitator to a community of inquiry, and that teaching is the
orchestration of learning, not simply handing out knowledge as if feeding the students. It is better for students to be
given more autonomy to learn how to learn, to choose the most appropriate way to learn. Peers are better off being
able to help each other integrate past knowledge, to accumulate and form new knowledge. Charm in a classroom is 
not just the responsibility of the teacher, but goes back to the process of learning itself (Raelin, 2006).
Based on the above discussion of charisma in learning, charismatic learning is divided into three dimensions:
trust, encouragement and knowledge enhancement.
The goal of this study is to discover what interactions between the elements of satisfaction will create a
charismatic e-learning environment as shown in Fig 1. One scenario of satisfaction indicated the interaction of some
satisfactory factors in e-learning: perceived importance of learning objectives (learner’s expectations), usefulness of 
the content, good activity design and assessment, collaborative-learning, instructor as facilitator, and effectiveness 
of technology used. And the authors tried to discover one of charismatic learning: either trust, encouragement or 
knowledge enhancement from a scenario. 
Fig. 1. Relationship between interactions of satisfaction factors and learning charisma 
3. Research methodology for the critical incident technique (CIT)
This study utilizes a scenario-based analysis approach, the critical incident technique (CIT) to evaluate
students’ impressions. CIT was originally developed by Flanagan (1954) as a form of content analysis, but the set of 
procedures for gathering specific observations and important behavioural facts has grown in popularity with service-
related research over the last three decades, in a large part due to its usefulness in solving practical problems and
developing broad psychological principles regarding service encounters (Gremler, 2004).The study used the CIT to
collect data for students’ satisfaction with their learning experience in order to determine possible good interactions 
from different learning contexts.
z Trust
z Encouragement 
z Knowledge
Enhancement 
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3.1. Procedures of CIT  
CIT is designed to make data collected in the field useful for answering research questions, while sacrificing the 
least amount of detail and depth possible (Bitner, Booms and Tetreault, 1990). CIT accomplishes this goal through a 
two stage process -- collection and classification. The first step, collection of behavioral observations, involves 
accumulation of self-reports from study participants. In the second stage, these collected events, phenomena or 
occurrences are classified so that the responses become useful for addressing practical problems (Flanagan, 1954). 
The four-stage CIT procedures used in the study can be summarized as follows: 1) collect learning incident reports 
regarding satisfaction from students in the target classrooms; 2) categorize the incident reports into categories; 3) 
make name the categories; 4) examine the distribution of categorized reports to determine how important each 
category is. 
Classified respondent data are referred to as “incidents.” Incidents in the present study are comprised of 
interactions of learning factors as shown in Fig. 1: learning objectives, content, activities, facilitator, collaboration, 
and technology. This study probes for critical incidents by asking respondents to recollect especially satisfying e-
learning experiences related to the target class they had participated in, including the time of the incident and what 
had happened, what the instructor had said or done, and what the outcome was. Most participants reported one 
incident per interview, but in some cases, two or three incidents were recalled, producing a total of 344 valid 
incidents from a sample of 320 students, surpassing the 433 incident average obtained in previous CIT studies 
(Gremler, 2004) and meeting the CIT analysis standard of 50 to 100 incidents for unambiguous activities (Flanagan, 
1954).  
3.2. Target courses 
There were eight target courses. All were blended courses including e-learning classes and face-to-face classes. 
Four were basic science classes: Principles of Accounting, Research Methodology, Introduction to Computers, and 
Management Information Systems; three were more liberal classes: Information Technology and Literacy, 
Introduction to Software, and Objective-Oriented Programming Language. Some classes were perceived as more 
important and more difficult because they were required courses, such as Principles of Accounting, Objective-
Oriented Programming Language, and Research Methodology. Students are generally willing to spend more time on 
required courses than elective courses.  
4. Results and discussion  
We found four major categories which seemed to satisfactorily describe the important characteristics of 
charismatic e-learning. 
4.1. Knowledge enhancement by the facilitator using technology 
The results indicated that knowledge enhancement was a critical type of charismatic learning in the e-learning 
environment. Student can control the learning process and strategy more in e learning environment. In face-to-face 
classrooms, instructors can more easily become the protagonist. Instead, in the e-learning environment, learning 
becomes the center of the learning activities and the instructor becomes the facilitator. For example, one incident 
described how well the instructor designed the discussion activities and provided sufficient material. Modern 
technology and multi-media material enhanced the level of interest and improved communication capability for e-
learning.  For example, through information shown in the forum frame, the instructor could know who and how 
many participants were in the forum and could give instant feedback to any specific student through the "VoIP" 
function. Students could browse the PPT materials using the Team Viewer e-learning software.  All participants 
(instructor and students) could talk to each other using the "Talk" function. 
Students usually had questions or encountered problems when they did homework or prepared for a quiz, not 
immediately after the lecture. Another example of an incident showed this to be the right time for the instructor to 
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facilitate student’s learning, not just by receiving his/her input, but also by enabling collaboration among the 
students. Many incidents in the different target courses described how the instructor designed good material for the 
students that allowed them to be prepared for the exams. 
4.2. Knowledge enhancement through collaboration by using social media technology 
Social media can provide a mechanism for initiating cooperation. In this category, the students were satisfied 
with the collaboration initiated with a team member, the convenience of the technology, and their grade. This 
category was also critical to team work assignments. Many students mentioned the usefulness of the Facebook 
community. 
4.3. Trust as facilitator in using e-learning technology  
Two similar incidents serve as examples illustrating how trust was created in the e-learning classroom. In the first 
incident, the student perceived anxiety when the instructor announced the content of the exam, because they felt the 
challenge was too hard. However the student felt better after the instructor strove to remedy their anxiety as to 
whether they could complete all the assigned questions and how difficult the exam would be. And finally, the 
student obtained a satisfactory grade. The second incident illustrates how the teaching assistant effectively helped 
the student to complete their homework by using remote technology. All the incidents in this category indicated that 
trust in not just the facilitator but also in the e-learning technology provided extra opportunities for convenient 
communication between the student and the teacher.  
Another example, this time for Principles of Accounting, normally a face-to-face class relates how the instructor 
also provided video tutorials to help students review. The student narrating the incident perceived the provision of 
online support materials such as video tutorials to be indicative of the enthusiasm of the facilitator. The student 
appreciated the support from the video.  
4.4. Feel Encouragement (comfortable) due to the flexibility or availability of the technology 
Unlike the encouragement received in a face-to-face classroom where most of the praise comes from the 
instructor, encouragement in the e-learning classroom comes from the usefulness of the technology. The technology 
provides more flexibility in terms of setting strategies and improving the efficiency of self-regulated learning, such 
as the selection of the learning schedules and processes to meet individual needs. It is also more convenient to 
transfer digital information or data than hardcopy information. One example incident ran as follows: “At nine 
o'clock, I get up in an empty dorm, eat breakfast and browse the materials on the e-learning platform. I felt the 
pleasure of learning”.
5. Conclusions 
This study tries to determine what scenarios would allow the critical charismatic learning to be created in an e-
learning environment.  The scenario-based analysis approach (CIT) is used to classify students’ impressions of 
charismatic learning in incidents of satisfaction. The integrated effect was formed by the interaction of several 
factors: perceived importance of the learning objective, useful content, good activity design, collaborative learning, 
instructor as a facilitator, and effectiveness of technology used. Three kinds of learning charisma: trust, 
encouragement and knowledge enhancement were reviewed.  
The results indicate that knowledge enhancement was the most critical type of charismatic learning in e-learning. 
In some difficult courses, such as Principles of Accounting or Objective-Oriented Programming Language, 
instructors provided on-line materials for students to review after class or they provided comprehensive supporting 
material for collaborative learning (discussion). To allow the learning content be the centre of learning, instructors 
combined efforts with e-learning technology to work as effective facilitators in the e-learning classroom. The 
findings verify that the charismatic learning proposed by Raelin (2006) .  
A convenient communication platform helps collaborative learning and facilitates team work. Students seemed to 
prefer to use the social media they habitually used, such the Facebook, over chat rooms in the e-learning platform. 
The satisfactory incidents of collaboration also revealed that the students were satisfied with the final grade they got 
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which they attributed to the facilitation of technology. Technology did act as an important facilitator of knowledge 
enhancement. Assessments such as homework or quiz were important to motivate students use facilitated materials 
in e-learning.  
Trust usually came from the enthusiasm of the instructor who provided additional (unexpected) help. In situations 
such as when the students had problems doing homework or preparing for exams they appreciated the additional 
help received from the instructor or teaching assistant. Availability was increased by usage of e-learning 
technologies, such as email, chat rooms, or remote access technology. Instructors who provided online supporting 
material were considered to be more caring teachers, another type of trust by students. 
Flexibility of the study schedule or strategy made students feel that the technology was good. For example, for an 
easy course, such as Information Literacy, students mentioned the flexibility of the class time (no need to get up 
early or being able to postpone study in the mid-term week) as being satisfactory. The incidents also combined with 
clear objectives were announced online to help students know how to set their own learning strategy. 
The results described the roles of instructors, classmates or technology in the e-learning environment worked 
more as facilitators. Students perceived content or assessment as the centre of learning. We propose that to create a 
more charismatic learning environment, the pedagogical design of e-learning is better with a task with a clear 
objective, and integrated with useful content which has been decomposed and designed to be easily understandable. 
Multi-media content, selected to combine voice and figures with text, is better than text only. The students 
appreciated and considered the instructor to be enthusiastic if he/she prepared useful multi-media content. The role 
of instructor as facilitator is apparent. Collaboration can be either initiated by the instructor or by the students 
themselves. Activities more appropriate in the e-learning classroom are collaborative and self-regulated and finally 
the technology of e-learning does provide more opportunities for collaboration and communication among the 
instructor and students and among classmates as well as flexibility in setting individual strategies for learning.  
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